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Let me begin this work with apologies, Sociology do/es not mean

for me an zbstrhct science, but is a thl of conscioué social action,
Therefore the bulk of my work is usually focussed on the problems in .
*
Hungary, Thus I might not be the best person for starting this discussion / .

k]

-where the problems of any onc country have to be 1ep1aced by more ge-

. —}, N .
ne;ral issues, But, after all, it is not of prime importance who starts
o B ‘ N . v g .
the ball rolling, . - > ’
' N ‘ ¥ . * e ‘&
i Rad

) However, and:that is a second problem, the rreneral issues will .
. .
not be of a truly umversal character, ’I‘bey aro related 1o the oChOOl-'

system of hmhly mdustmahzed European and ’\’orth-nmencan countiles >
. Thus, although the main titlé is "Phe funct1ons of the sclxool-systcm" ‘ .
the specmc d1ff1cuIt1es of the thirld world are left aside Their analy sis e _°.'
would‘require a different analytlcar frame and Specml co‘rn} etence,
Also, I do not Speak about socialist countmes These countucs certainly .
® have some spemal d1ff1ca1t1es and aclueved somc important Specml
results, The main d1fference hetween them and thc cap1tahst countries %
_lies, from th1$ perﬁzectfve m the disappearance of the vested mterests
conhected with the p;imte property of capltal -'a fact that favours mtcndod .
gocial change in general and the simultaneous change of. sc’hool and o |
‘society in parucular. Nonetheless, the main pro‘)lems dealt with ncr
Introductory paper for Roum1 Tablo ].‘0 /Functions of o

School Syptems/ of the VIIILb “lorld Conrfrcos of. Socwlofry,

¥ -t ’ : /
Toronto, 1974 . : T '




stem partly from the past of the '1ct,ua] school~sysiem and po rtly from

the actual stru&ure of the social division of labour. Discuss zing them .

on the baS1s of thc e\:pemem,e of advanccd capifalist countfics may 'f)e

therefore relevant - even if in a modified way - for both tynbs of
countries, . \

£ .

More explicitly, 1 pi'eposc to discuss in.someMetail the well—
known dilemmas of the prescnt~lay s‘chooi-system, thosc cdzmn?ecte:] Cate
with egalitarjan ideology ana selective outcome, with mass-education
a(r:d inherent social inequalities; with the striving for more "general

" %
education® and the nceds of the lahour market, Thev are systematized
b J

by means of an analytical frame that connects the dctual difficulties with,

on the one hand, the socially determined past listory of the"sc‘noo], and
on tlie other ‘with tié whole system of actual social relations,. Althqugh

my formulations are in the affirmative, it bas to be clear that the whole

>
i \, A

di%cus,sion is hybothétic‘él@:md open to doubts,_ fronféme selection of the
issues. to the proposed ahalytidal frame, ° - ¥ '

© 3 ’ g« "
2.  The historical antecedents of actual tensions
Y [4

. ¥ s

Even if'school has a long history, it is not unintcrrupted, The

.actual dual network goes bhack partly to the carly middle-ages, partly

St 45 I A F A TR A AR T "

to tneodawn of:capitalism, ’ he forter cvoluuon led 1o som ctning that
/
might e termed the "clit-systers”, that w s Luill up by beginning with

he tqp, and whosc main mstuutlon is the university., The constrection
of the second nctwork is rchtod to the I‘ISC of capxtdn sm, :u')d[is
charactcmzed by a, chff(,rcnt process of development, It was hemin by

L
thc bottom, and was meant to be a ''popular system®. .o ¢
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.+ _ At least threc factors’contributed to the creation of the sceond .
network at the time of 1;; formation, rough]y at the end of the 3 {th D |'
century One of them was the humamstm perspcctwe* conncéted with
. the' L‘nhghtenment tha't held cultaral ,,alucs m specind csteera and ) ,. '
wanted to make them avallable to the biggest number possitle, Anothc,r -
fa‘ctor was that the new c‘lass diffcrencesi based on new obj cc-tivc
conditions, requireci, in order to be made acceptnblc, a nev: ideology
and new methods of transmitting it, The third, probably tl;c_ most ° ‘
impoﬁam factor was connected with the effective requirements of
production : the new techmques that had to be applied in the division of .
labour could be aequu'ed less and less as payrt of the nOfmal socialization ‘

process within the falmly, because of two mtcrconnected reascis : quick e

technical change and a high rate of occupational (even if not necessarily

-
[y 7 N ‘ ‘

_social) mobility, .,

- +
a 3

. - - . - - ~
“The.three factors mentioned mean three d;ffercnt aims or functions.
Th.e\y are so radically different in cpn‘tcnte that thcy:could have pro‘dueed
three prhctica1f§' i'r;deehdent institutionsi 'f‘his would have Locn all the , S,
more understandabke because the thrce aRove aims arc not really
comple entary, but lmght clash. (bmversal "cultmal uplifting” and ‘ o,
ideological subdulmr are certamb contradictory. ) Iowever, thc bulk of

the ’chree functlons«was ta-ke\l}r over, at ledst apparently, but mxl) onc !
1nst1tut1o*n; the school '1‘ \is is partly cxplamcd hy h1stor1cal rcasons, X
It is well known that 1t is morc easy and more frequent to, ﬁll old . 5
institutions \vit:i) pmxi"contcnts (iecCa 1o .pour nﬁy\‘vine in old bottles),
than t6 "invent" cntilrcly‘ new instii.utic;ns. And although the school of  ° ey

the middlc ages fulhllcd much less of the three above mentioned, tasks S0

than its modern counter-part (thc Church’had a mggcr role, vomtli)lnl /’“ ’,;,
« 1 " * . L 1 , ° >
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_ training was given mainly in the corporations ete,) the model was

‘given, A contindity of this type has obviously serious consequcnces,

Smce the rupture with the past can never be complete, the new tasks
jare usually* Iulfllled only partially, and with more or less bias, This
danger is the more acute, the closcr is the con,nectlon between the old
and:;the new structure of 1nterests not apparently ot in declar atlons
but in _yfact. Another reason for the unificatjon ?f}the threefold task 1s
that tHis was the best way to éﬁminate the 'confiiet“_s amoné';:tl-:c tasks,

is€, to assure that they be carried out so-as not to endanger the
4 - - . .

_prevailing class- and intercst structure,
A ] N

°
« .
- -
L ] . . -
.
' *

& ¢ '

~ Because of*these conditions, the ada ?tatlon of the old fmn*es 4

.. -~

to the new alms was only partly successf
functlon was carl ieo( out most perfectly, not only becausc of the Opcnly
transmltted con'teng(s but also becaise the whple school structure and
its inner mechamsms acted'in tlus direction, As far as thc 'ren.,ral

cultural uphftm«r is concerned, instead of bmmr rcally ane;‘eal ‘his

- cultural transm;.ssxon became selectxve ccordmrr to somal classes,

Thus, "high-culture" teamined the mor, or less °cxcluswe ‘monopoly

'of the otherwise prwﬂeﬂcd classes, (That is the main reagon why thifs

culture appears now exclusively as class-culturc,) . ° .

3

Iowever, it is with the trapsmission of skills that the 'situ7tion

became the most awlkward, T'he conditions of.the division of lahour-
) . e !

requ'ired»éldlls of differerit"lcvcls to be learned in more or léss timé

This type of tmmm(r helonged only in part to the profile of the trachtloml

school-System, but thépart that beldnrred therc was h]ffh—l(“'cl skxll

Py

. It scems that the meolog’xca’
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[
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. ‘ offered by the universities (gectors, lawyers, p1 ofessors of theology).
o .A.‘-}-;,
. It was then\‘qu1té r;atural that the new system incorporated first tlus type .
i - of traimng s it had a h1stor1ca1 model, and could be taken over easﬂy,
‘,} ) -the more SO, since’the 1nterests of the. ruling class also pmnted in this

direction, And wh11e the skills requ1red by factory work a].SO increascd

| and 'became more vamed the SChool-system did not build 1nto» its, practice

b B this type of tra1mng unt11 the mid-twentieth.century, or somet1mcs unt1L | -,

‘,.' . to-day; - X S 5. ‘ ‘:«"f“ .
/ . , - g '

.
. ’
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. Thus the three bhasic aims or functions were alreadir 4t work. at

LEEd *

the beginning of the 19th ce’ntury. Since, however, they \ver%QMy partially

. A
' of the schopl, in the last third of the 15th centliry, when the State took over, —_—
op , L
the orgamsation of compuls&*y SChOOhn But the situation did not change

b realized, they came again.to the fore at the n::-t/'mportant turning point

fundamentally even then. Subsequent soc1a1 and technical changcs rendered .

& B . - more acute and brought SOmetlmes to the open thc confhcts that always
3 . £ <

I . ex1$ted but remained hidden, : \/

\ P) F

The end—produqt 1s the actual situation that we use to dGSCrlbe A
as the crisis of the school-system, The gravity of the S1tuat1on mobilized " . ¥
a great number of educational experts who producod Analytic qal clc50r1ptlons
critical'studies and various proposals, As.a result, na number of real
. _ changes and rcforms were introduced so that it is no cxaggeratwn to sqty
1 1 ’ that the school chanfred more in the last 10 to 15 ycals than durjng the o
4 . ‘ _previous 50 years, 'l‘he 1mpact of the reforms is, hoywcter, less than ‘
, ;%‘ . L expected and the problems reuam g.t least as acute as they ever \"ere.

! - " This leads to d1sapp01ntment and d1S1llusmn. 'l‘hat is why it mx[,ht prove

[ .
‘ * X . « m-3
L) . ..
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..useful to continue here the debate about the failure of the reforms and o

]

.

of the potential social val e of some of the.new projects.

. . - . )

. . s v <« » .
. a .7 ' .« .
’ \
3, The first disillusion Scllg‘_gl &bhld not redeem society T
\ For many, school meafnt not only th‘e tool of 'univcrsal‘ culturpl . 3

.

uplifting, but also, because of that, the means of ameho1at1n socicty.,

A great number of reformers also understood that it is not enough to credte
more and better s0hoo}5, but $chools that could cortrilute to solve soc1a1
problems that were not created by sChoo]bthemselves. It was reahzq;that
the crux of the matter was the unequa,l distance of t}\efst(,].ool from cmldren
of vﬁrlous social and cultural backgrounds who, bccadse of this ’

¢ 4

‘more or less successful in SChOO]. and were, ther cfore, morc cxr lcss

, wegre

°

able to reSpond to the endeavours of cultu}*al uplifting. Fence stemmed

the projects that, by mcans of dlrierent compens:uory or hcadstart—type

programs tried to bring the child closer to the SChOQ]. Som e\vlnt later -

it was alsO retlized that the original d!stance could be ¢iminished more

a ]

“effectively and in a more demog_ratic way if the s_ghool tried to get closer,

to the child, via new pedagogic methods, The third main type of rcforms

auned at weakemng the sehool—mochamsms that scrved to rcm[orce the.

« ®
s

or1g1naI disadvantages, 1 1nclude here €. 8o f.he rcplacement of the openly -

selective School-structure by comprchenswe s,céhools and unstre’ﬂned

' homogéneous classes, s ’
. ™ e

' L -
. .
@ .

A tremendous amount of effort7 goodwill time and moncy were

abso1bed in these projects, which 1emamed sometimes in thc e‘cpc1 1menta1

_ stage, and were intrfduced other times as nat1onw1cﬁkrefm m-—pmg'rams

t . .
L2 ! . M *

.
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Undeniably, t}iere ane‘ results that justify, at least partdaI_ly, the effoﬁs.
After all, if the number of nicc and well“equipped schools multigly,
thaitfis already an advantage, eyen if the inner mechanisms do rot 1‘caily
> o chanée. - . . ~ ‘5 q

4 . - v -
» - . B . (- . . v

. . ‘Y B
; Neve;ﬂxeless social researchers and educators, ;soor;c1' or later
became d1sappointed with.the reforms, It tur{}ned oyt tihﬁt the results
. obtained in early compensatory or hca&Start pro'rrams get lost during
subsequent school-years, New methods aiming at br1ng1ng th& school
nearemto the child are practically impossiblc to be introduced C\refy-
lwh'ere because of the lack of pedagogic and preliminary social conditions@.,
As far as combrehensive' strategic.s are conc"erned, the ncw structures
ﬁnd more than one ;vay‘to reintroduce in disguised forms the pragtice
. - of selectivity, . | ‘ )
. T .

. . ® .
s . )} s .o
ot . {T'he major problem is, however, that even the basic aim seems

- to be in danger, The adherents of Mculttiral uplifting" hoped that with

1

o,
gy

'}*bet‘ter education they could form peoplo who were not ‘only more cultured,
- more ,lmowledgeab}g, btrt also better preparcgl to. lead a social lifc rich
'!f 1n human content, %o{ﬁndcrstand soclety itself, It is hard to measure to
»h‘al " what extent these hopes were rcah\md But 1t seems that in the most”
o ¢ advanced countries theré did not occur a ‘readical changc in the "quahty
of life" in the above sensc, I don t want to mmmn&r‘ the 1n~nozt’mcc Qf
. ‘ ck huge "cwllizatory" gains ch:u‘a(,termm;nr thls pesiod, But the 1)1opnets
of sehool and education were not stri iving only for thcm, but for a mote

- > * 3

far-reaching transformation of man and society, ‘

-

v

Ve

a




The failure is, then, dual : school did not succeed in building up
. 2 * )

] ) a better society in general 3 and could not radically diminish socinl *

inequalities that, though not genci'ated by sch0011 looked as if they could
y ' be reduced by it., The d1senchantmcnt that .followed coukl (&ntall scvera 1.
T ' \ different reactions, . ' : B .
) — .
One possible reaction is, in any case, a discnchantment with

social reforms in gencral, The Jogic is clear :.if all the eflotts put into

: i B
! the school-system up to now remained, for a laxge part,”incffective,

b e then it does not make sensc to persist in purposeful social reform at all,

"

\ This is all the more so beccause the other institutions to be rcfor ncd

< A bd

are even less promising than the school since they have cven,lcs_s‘v
opportumty to exért an impact on practically everybody, for a bng time,

ina compulsory way, €his discnchantment may mcap simply a oessumsnc

R v

- F , outlook, or may lead to & niore.conscrvative, functxonahst convxctlon.

e Accordmﬂr to t}us, if society, rcjects all those rciorms, it is because the ¥

o, . ,

yeforms arc not really necessary of funcuonal._ A l‘adtc'll m‘crvent“lon
o may, at most, aspoxl the natural equlhbrmmJCOmposeu, as it were, of a_
} System of adyaptages ‘ond disadvantages, of,dx,ff’e‘r_;ences and incqualitics,

"too,

-

P ey,
¥
~
1+

? 2 - %' . . ,: 3 ' .
- Anot :‘er possxblc ouicome is thé re.'mctm of 'tho school~. It schoql—

i DA Co reformsf@’f *s
. fundameqtal v{ayg

S . . !:vzi- ¢

- harmﬁ;l mstxtu’czo . If its burea;%cratzc org‘lmzatmn and Spll it has ‘any

g
:‘{

b
t 1mpact at 111 on the cluld t:Ius 1s mamly neffatxvc lnstcad of dcw‘lopmnr

-
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creative personalities, it kills li‘ndependmlce and originality and leads
*towards "1nte11eetua1 suicide!', Thué’ compulsory SC]]OOhn“' hus to be
abolished, The most pronnnent Spdqesman of tlus ‘10"10, LI ch, -
eompletes his devastatxng\cmtlclsn'x by proposxng a new form _of 1earmn
based on 2 voluntary, self-selectq!d, pelsonal rela t;o’n betwoen teache1
and taught,” S a . Lot v

'
" ‘ . .

There is no doubt thﬁ the major part of Illitch’s crztzcnsms are .,
'well-ﬁfounded and I suspect tnat his pu,pulamty is due more o that than
to lu% proposmons. As far as these are concerned evensif I cannot :
analyae them here jn detail, let r}e mention one o two aspects that are
open t'o social or soc1olog1ca1 doubts, The mazn»problem (for fne at least)
is, what happeng in this system with social determinisins ? Actually
they oberate with full stren«rth. To be sure, the' school, desm;e all the
effort%, helps only some to break throudh t'he barriers ereated by bzrth,
(Thiat és how the major part of individual mob1hty actually occurs, ) We
have tot reahze, Jhowever, that the systbm of Illich 1s even less helpful

in weakemng soe1a1.determm1sms. In fact in lus system they operate,

if poss1b1e riore freely than now, He wno wants to learn, who knov.s L

what héj wants and knows how and where to find thg tools to approach
his azrq, will be able to learn 1n a freer and more rat1ona1 {vay than’
today1 ?ut whaf happens w1th the others 2 Ilow will. they a(,qunc the' .
'mnumum amount’ of 1nformat1on that is necessary for evoryday life ?
And if’ éomeone has no per sonal model whatsoever and happens ot to

be a gemus .how w111 he know what is tliere to be wanted ? A society
‘of teaohiﬁ‘g and learmng isa beaut1ful~utop1a But, if society is dominated

s
by the iogic_ of the market and the fragmentation of work if, because

.
,1 B ’ "\;,JQ -

\

“

-
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( - : social praxis of people, If forms and contents éf.the life outside \vorl\

of this, it is charaoterlzed by group- and class dlffcreuces Ly systcmns -

L4 - .

i of prwﬂeges and disprivileges, tuen the utopla is rather um cahstxc.

And/lf society was rid of all these, eV11s then it's school mn;fnt he dlffelgent,

i ) "
- -

. : | ., too, . ' ' S . .
o 'In faet, that is the tlnrd possible reactlon to the f:nlures of . . &3
, school reforms i, e, that thc reasons are to be lnpkcd for not in the:
: SChool but in socrety. Just as the results of Headstart arc anm.nlatcd
by subsequent tradmonal schooling, so arc the 'esults m Secondam

. school rcforms lost \vhen children enter aoult life, - .

Y

Y

o ' .. LI .. 14
To sum up, School cannot transform socicty, Advanccd,

v
Txelye .
=L oy

lnerarchlcally orgamzed division of labour,. n=a11u211 and non—manual

.

+§
e LR
g

. . simple and gomplex, "good" and Mbad" wo1k supenol -and mfcrhor .
e positions, are separatcd and cven opposed to each other, not to quak 2 -
L ‘ R a-bout the baswzopposmon between the.pr 0pertlcd 'md thc propertyless o

ThlS orgamzatlon presupposes and enforces the unequal dlStrlbutlon of
t knowledg | not only oi\slnlls and prochSmt‘xfﬂ knowlcdge, but aiy types

of }mowledge that can help to make hfc more full and morcfm\eanﬁmfu] .

DR -

-

- The given division of labour explams cven that, "Since it orga ﬁz.bs not

. only the werk, but also the whole life-situation, the way of hfc ‘tnc

-

3 ‘ would be similar with everybody or if they’ were chffercntlatcd at r‘mdom,

Bl

v

indcpendently of the class position dm‘l the place w1th1n Lhc chvl?lon of
\ &

-

P e tadevds, «, L.

E1é

. \ Iabour, thcn why Should individuals accept that their \vork tasks arc

o~
[
S v s

e
B e b

diferring so fundamcnt:illy, in workmn' conditions as well as m contcnt,

i, - .
¢ o ‘. mitonomy, rewards ? The more cqual chstmbutmn of know lcdo,): about

social intercornections would serlously entlanger the acccpt'mcc of, - 7 .
‘ » # iy e
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and the identification with, the status quo. Julcs 1)1 SEA deem ihes - co
~

convmbingly the dungers of morc Lnowleglgt.. Mees o c,uldron'net the #@

£

best educatlon comp'ltable with a socxety th'lt requires a hl""h—ICVCJ\. of

L. .

Stupuhty in oldcr to emst as it is, A 1omcnt’s reflcctxon will con‘vmce , -

anyone that tlns is true, For examp‘c., 1{ te1evts1qn had’a’ t.ruly wcll -

, or

educated audrence and the, ne\vsmpcrs and mag'vrins well cclucatcd .o ..

readers éle economy would collapsc uccausp, since nobody would tncn . Y

be 1mpressed by the advertxsmw th%y wo ild an: lgguy .':‘ T y might cven °

’ begin to questxon the neod for a standar d of Inhn«r that h'ls spretd wall to ,' Kd

wall carpetxno' Irom heréto’ caleornmxi and gwen\/n,uﬂ)ns more spacennd - o
ore mobill than thcy can mtelhr;en.tly use. In the hght of thesg termfymrr -

possmxhtres the thqufrht of an cducntxon in dépth 'md slnrpness for everyé ' ,«.;

bo%y can on.ly make a tlrouontful person an:uous, because an cducation 1or

stngidﬁy is the only onc we can affor;d rxg,ht noy&" ' .t - "6‘ LW

y N . - "'a _"'-‘«‘ . ,/‘.,.~'

oy "y h;pe 'it is understoo‘d‘th'lt no eriticism is_intended of socinfly B y

’ %ecessa.ry cducation for stupldlty Havmnr been’an cduc'ltm much of my’ C 52’

life, lunderst'lnd that every civ 1114at10‘n. necQﬁ.,to 1nt1‘oduce a r@sr)nal.l O .:‘
“amount of reSpectablc intellcctual sabot'lgc into 1ts educ'ltxou'al system' o

R .
lest the youncr g,et out of hand and challenge or scorn ’rr'l(htlon and ‘lct;CptOd e

‘canons.of trath, Too much striving by 1nte11ectu'11 Samsonp {v111 only.bring = - ,
ke
thle temple down 3 it surcly can do not 1ast1ug harm to cut thexr hair a wcc f{ "

bit : a crowd of crew=-cuts and ﬂat~t~ops 1ooks so much ncater than a.mg..) 7

of 1onb‘ haxrs I‘or a college teacher th(’re isa cert'un Qom(ort and jff!" NN
4}’ kd . - )
tranquillity in dealmg with students whto havc been tr’amc’d in clc.ne,pt”ary v
I Ty

‘.
. . - n .
€ . N

. » “« . e o L3 o
1 There is even mote'to it ¢ leatuing in-school is
. * oL < .
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. ‘A child derwcd of this hLope consulcrs school renun'cmcnt as irre Ic"'mt

. e e

- i.e, ummcrestmg and supcrfluous. Social practicé, on its xn, c:mnot
: , allow the use of much more, and morc equally distributed, I nowledne.
‘This means that even if school attains some mozrc succcess, thc‘( ma]orl,y

B Of this result is lost later on, .
-, o ' . N
N -y ] . ‘\~ v . ;
A1l this ‘does not mean that the school reforms mentioned up to

ot

v

. . now would pof have any scnse, even besides the fact of havmn morc and

nicer schools, But it is probably true that the Social ‘:armer of the .
@

reforms nceded to be taken into account carly during $beiy claboration,

! And perhaps it is also True that the creation of social conditions allowing

s

thé utilization o‘f more knowledge would be as impoxtant as t‘ creatlon

S, fbcttcr SChOOlS - ’

S -
. . . ’

\
L -

- 4 ) =, 3

4, The secoud disillusion : scl ool l)‘l‘O(h{\,tS and the structure of' s :1hq

re

-
-

cannot-fully be brought into harntony ’ - y

- 2 R Y
’ £

- a
~r

T _ T I‘echmc'll and scientific dcvelophcnt by cqmre always riore,skiil

-, )
# \ »

. and érofesswnal knowlcdﬂ'e. “Thosc 'vho dénot fi; sht for the scheol with

the motto of cultural uplifting usc the 'lr;,u rent of the necessily of mow

3 o -

sl\111 Tlns argumont compmsca the ncccssuy of Gelocuon according to

ab1hty and ment In f t, the different tasl"‘ ucmaﬁd dlffc,rﬂn‘ abilities

o - ige that are more or lcss edsﬂy

“and dlffcrcnt levcls of Knowledg f'qvu CJ

ca . Tne sclection of thosé \yho are .mlc to lear: more can be ageon lpf hcd ]

o

ne \nth obJectLV).ty and thoroughhese durmg clur- :nlary and sccond% g

K schoohng, It nng,nt also be 'md(*'l that,. since ncttcr abxhl,y 'md lon (e S
: . Y
? . . _ . ¥
o ' ; ~+ : h ’ 4 ' ) '
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training (thc equfvalent of more knowledgce) z\lssurc a better social
position, it is clear that.sclection according to ability is an imjportant,

means of individual social n}ob'ility. .
Thesc tasks, i,e, sclection, proniotion, eta,, were on the whole
carried out successfully by the school. Even if one might question the
success of general cultural uplifting, and might douwst that inian life
was enriched, tcchmcal devclopment s an undeniablc fact, Imphmtly
this mcans that there waz cnough sklll to assure this proccss whicl
again points to the success of the selcction, Also, the rates of individual

mobility are usually acceptably high, Despite all that the wholc process

' ° e Y

presents problems,

N

- To begin with, onc might ask, how far is it real and Low far

i

1s )\ apparent that it is the school that dispenscs the skills, Tne S\tﬂatxon '
is qulte amblguouw + school \?as rather sclective in accepting *hc taslhs ~~-
of vocational trammg, I alrcady mentioncd that the school of-the middle ‘
agcs grew from the bottom to the top, wlulc the reversc hold frue for
the modern school system, Howcver, as far as vocational tmmmrr is

. concerned the modern schyol system fo]lowcd also the lustomcal logic,
of the elitist system. University level professionaltraining was cnsurad

P

from the very begmmn'r 'The profile of the university of the middle ages

. absorbed very quickly thc sub;ect-mattcrs of tfxe mod{cm professions
" needed in the orpnmLatlon and management of maodern production and’
- administration (engineers, cqqponust& 801ent1§ts cte, ) School-
.institutions that prepare for "n‘fiddlc—l‘*angé" whitc-collax™ol.s (tc:chniciaus,
. nurses)fwere created Iatcr, Sprcachmore slowly and they usually do not

trzflnsnnt cvery elcment of the jobe Aftor~50hool on-thc-Jo‘) training

e : - -~

S . - ) .

v
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retained considerable importance, It.is, however, school-type vocational

tralmng for manual JOl)S that is the latcst development stillﬁmcon pictely . '

solved in a number of countries, What usually happens here is tlnt thg;
credential of the skilled worker is t1cd toa compt.lsory longer cycle of
the traditional elementary schpol. The school, howe\'er, does not teach
the sKill, but more traditional subjects (such as lan;.,ua«tc history,,
1iterature), enrlched with somc theoretical aspects of the sidll, Still,
this last subject 1s not always really g‘nd substantially related to vo-

cational practice. ‘The practlce is lcarned on the other hand, not in

. ‘ normal-schpol-conditions, but in real factlo:rles. This training 1S,,,’tholn,

_ submitted, to the inteTests of thé production, and the trainecs, usually

—

teepagers form an integral parf of the world of work of adults, School

and factory, theory :n—d ‘practicc, are Yor a large part cut.off from each
other, but their nnportance is not equal For the future manual worker, ‘
it is mostls;r the pract1ca1 trzumnfr in the factory that’ is 1e1evant for his
future job and Jife, 1 )

t' ) ’ K .

- Thus, it is only high-level prolessional training that be’camc an
organic part of school~type education, One of the main reasonﬁg,\ might
be that 2 model was elaborated for that since the midc\llc—ages,} ehowing'
how it Is possible to couplc selection according to abﬂity‘ and social
factors for the positions offering privileges, A

-
.

In c@se of the other jolrs, school-type teaclnm of the squl
remaiged nBre or less illusory, It is not so muoh the skill that was

transformed into a schogl-subjcct, as th‘c traditional su‘f)jet—mattcrs

-were transformed into social prerequisites of the vocational credentialy

Such a prolongation of the cducational process cextainly ineets the

A ]

-
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. 00015 S
. ' . o ’ ':." ':) , ‘. ‘ . «
. -

‘oz




'..

o
1

ol

(3]
1

humamstm demands ("tore culture fox everybody ), and was therefore

readlly approved in these circles, Nonetheless because of the 1rre1e’vance

P ' (under the given conditions) of what is taught in the school, prolonged

. schooling became mprgy an obstacle than an aid in acquiring a vocational

. . _ credential, School took.over the formal and institutional aspccts of
i i . e TR ’ R B
) . + ~ Vvocational trajni w;h‘ it became important to bar the road beforc at

o - least somé people SN\

ould acqu1re the skill, pcrhaps bettcr, outS1de
b . the schbol,

e T

’ ! ) _ This means that- social selcet1v1ty is not the monopoly of 1u'rhcr

" education, but - though ina dlffer\ent way - vocational trmmnb is a}so
characterized by 1t. It is, then, a feature of the whole system whereby
it ensures - as Lstb.blet and Baudelot 3) point it out - not only the
transrmsswn of the 1nd1v1dua1’s sdmal posmon by limiting social mob111ty,
but also the undisturbed reproddct}on of the class-structure and the -

x '_structure of the social division of labour, ° - .

o o )
. v .

R % That is where we arrive to the second major problem of vocational

.

e

4\

and professional training, ice, "to the distribution of the skills required
- . by the productive system.“\Differem types of distrihution are conceivable
| even if we know that abilities are 1ot equal, and that for a long time we
v ) might need uﬁnlled work, Ho\vcver the most economic solution - and,

the one most 1n harmony w;th the given structu1c -isa chstr1butxon which

is not cont1nuous but dxscrete (ieCo there arc gqps between tihe levels),

' . and wherc the p081t10nS t:annot he chanycd cont1nuous1y but are stabilized,

4

{
LR ‘ possibly for lifc, In other.words, the division and the differentiation of
|-

i

work mean, at the same time, the division and differdntiation of the
~ -~

3 (. waliers,f,too. ) . - . .
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) ~ n jobs for which they are qualified by their new training ... (Iiowever),

Congress and Presidents continue gencrous, funding for such projects. ‘
o Aftelr all, job traml'ng reinforces the work etluc holds out tae hire ‘of
/ removm pe’ople from welfare rolls and adchng thein to payrolls, and
does in the ¢hd create ‘some- Jobs - rost of them for the Qra1ners rather
than the trainees," (p, 590) Reasons are not mentioned there, but it is

plaus1ble that they are to be look.ed for in the soc1a1 or.r;amzanon of =, -

e ?

) work. The labour market is not arble to absorb (agam unoer the present
conditlons) everybody who has some slo.ll and needs also people to accept

_and e/rﬁorm the "bad" jobs. Therefore it will fmd out the way to reject

<=
‘ - Al

. pagt )::he skilled workers on some, more or less well-founded pretext
. Those re]ecﬁec/l will accept the Judgcmcnt allathe morc easily because they

quahfy/fng the Speolal progrdms as inferior to traditionral tra1mn~).

are used to defencelessncss to situations where unknown powers dccide
; their fate, 4) And the programs in question will probably not teach them
howto overcome this S1tu‘.t1on. Perhaps Paulo T“*'elre s pedagogy could

help \\thcre, but its inclusion‘in the program might not be a realistic
"« hope‘ﬁ ' g . . .
‘3 ‘ . " ' E

L~ , ‘ g
\,{ Despite incomplete success, these cndeavours a¥e racdical in
outlook because they qucstion the organizational principles of the system,
’ -
— qnd m ght exert some pressurc in favotu' of breaking away from the.

complete overlap of the division of work and that of worker’s, .

-~ .
- , .

- . , I
» .

=)
(o)
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There is also anotlier stream, moro open to doubts. 1t is'opposcd

not to the actual organization of work but to the process of selection,

going as far as to fofget that there nnght be o connection;aetwcen ao1l1t1es’
- and the work done, Iam referrrg; to a rather recentfc tifre of somo S0
Amer1can universities, They accept thic soc1a1 pressure towards the -
hm1ta,t1on of the number of students, which means that they c'lnuot accept

‘%

every candidate, But they apply a new method of solectmn tne selectmn Q
at random, %) This solution seems to he cxcept1ona11y radical since it
recjects all types of social deternumsms and fu.vou.r1t1sm under any : ’
form, One oiif" & minor weal.nesses is to forfrpt that thosé who apply
to a University are already selected accord1n°‘ to a number of cnterta
so that social determ1m51ns cannot be fully avoldéd Anotncr weak po1rt
'is that randomn.ess at this level might endanger the quality of W om, so -
that even a badly operating system of selection aecoxdm'r to merit might
be preferable In fact, even 1f one helieves that ao1h1:‘es and aptitudes
are entirely malleable, the process might hardly beom at the umversm'
level, Since "quality" will be necded it will-be assu1 ed (.cvcn more
than teday) by universities that caut1ous1y safegqar? their stannards
and.the degrecs of non-select1ve univer s1t1es will be inflated, ‘But the
.major problem is elsewhere this practice, }uthout knowing it, "'plags
the g,ame of the System" It accepfs that there is liftle room on the
top and that tlic places on the jop are privileged, It only wants to change
| the coraposition of those on thé top so that it be.independent of .>ocml
, and ability factors *1.e entlre]y undetermined, Fear from n\cr1tocmcy
passesl here to ant1-mer1tocrdcy, tortl.c neg‘1t1on of any kind of merit
or achievcment. The ¢ ensumn' soc1a1 conscquenccs nnrrht‘l,o r'1therr
awkward {xlso, paradoxmall), this procedure Taight lcgrtnnatc the
uncondltional transnnssmn of the Socml position of the l'ather. In fact,

if places on tj1e top might be filled without any regard to merit, thch

»
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~different sodial circumstances.)

’: .

why ¥ would it be necessn'y C, g. to follew the old practice and mutnmz

o it with’ some, more o),:‘lcss w cll—earned umvcrsu) degree ? It 1s '111'eady ,

"ra,ydomlzed" who is:born where,

N
. d1l r‘ . ‘
i h \

# ] [
Just for the sake of clarity lct me add-that even‘ if, in social
policys I re;ect the distinction between the “deservmg" and the "non-

= deserving" poor, it does not mean that I would qualify every cffort and

ac}uevemcnt as senselcss or useless, And even if 1 do not beleive that
merlt and achievement have always to he paid for or have to be :
rewarded by invidious thstmctmns qomq recognition secms tg he
necessary, (An entirely dﬂierem valye problem that cannot be treated

here is what should be ‘considered as merit or achievement under
A ce -

~ L

Lrd

AR

The distribution of skills shows at the end more or less the same

Al

=pattern as "cultural uplifting” : training in the school, or cven at special

courses offers only partial solutions because of decg(jing ¢ocial reasons,

As long as the division of work and that ot fhc worker comcxde, and
unemployment and insecurity are endernic to the system, the best
vocational training is unable in itsclt 19 solve thc problems, However,

thesc' efforts are certamly not vain since, besules helping to overcome

some individual, temporary d.\fhcultmé they- might trigzer off or render

- poss1blc morc far-reaching and more universal cianges,

» LY

_The problems .connected with the direct or indirect transmission

of 1deolooxca1 contents might be amlyzcﬁ in by and largc the same way,

The prcsent—day frame arid mechanisms of the school were built up at

a time when society acceptcd _even in its ideolog y, the lag tumoy of

g

!

A

~
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essential social differences and inequalitics, rejecting ondly some of them,

Egalitarian convictions actually spreading are certainly opposcd to these

pfactices It i3, however, 2an open question whether it is possiblc, under

I3

: the present conchtmns to achlev,e more than superficial reforms,

obscuring rather than solvm«r the contradxctrons. it is e, g. dOUx)tful
whether it woulld be possible to era,chcate competxtron and the handling
- - !/ i ' of knowledge as private propcrty from thée school, while these are basic
aspects in "real" social life, Or again, it is diffieult to introducc into -

the school new criteria of evaluation while therc is a wide social gep

g
.

| , between'manual and non-manual work,

>

b

Questlons of t}ns type mrght be multiplied, But 1L is time ‘to sum .

-up the cruc1a1 points, - .

/

Becausc of social and historical reasons school- and cducahonal 8

reforms are /iess snccessful than cxpected Whether we try to .ergr the )
child nearev to the culture of the school, or the school nearer to tne
culture of the child, whether we try to mtroduce new structures or new
mecimmsms into the school that do not take into consideration or are, -
even oprésed to, prevalent social interreletions, the results remain
incom;?lete. Society proves to bc the stronger : erther thofc{)ntcnts of-
. . the, r?forms are shaped accordmg to the basic soual logie, ogthe

= results are weakencd post festa, All this xrxeans that school-reform

: / .
-+ préjects must take into account some, usually more or less ncglected

D .
*eow | factors,’ - . \ - '
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. First, 1t would-be 1mportant to perf( 'm a thorough ptelxmma’ry ' '
analysis of the future proéects m order to seo how rcal1st1c they are | | ‘
. under the glven mechanismg of the school The study In appendix e, g.
tries to explam how the. historical mhentance of t'he sonocl hindered

-~ the strongest eif\'ts towards a more equal dxstrlbutmn of all types of

knowledge, - ? - . . B
T e ' R , ‘ b o .
¥ Second, it would be hectssary to thipk about the unwanted,

.

+ . ' - .
indirect social effects of any reform, Some exaimples referred to above '
(e. g, the project o,f,"deschooling“ or r‘andom's;él‘ection at the university
level), warn us that even the seemingly most radical proposit'io'ns might

lead to pitfalls and- mlgnt enta1l consequerices that are entn:ely contrary to

+

the ongmal intertions,, a.
}
. . ¢

.‘- ’ .',’;‘5 ¢ ‘ ' . :
Third, it wgyfd be of prime importance to have better knowledge

vy

about the interconnections between $chool and social striicture, Former
‘ . [ - A

experiences sho’w that the successcs of school~reforms are scarce if
soc1ety does not chanfrc. But, on the one handl, there are real results in

some cases, and it would be 1mport'mt to know what “rondered thcm poss1ble

1

at all, all, And, on the other hand, the web of social relations does not forni
a rigid, nnmova;ale set. By means of .tpp1 opriate stratu':es even school
might induce some changes, or else, one might use school as a means for

r

.~ .directly mtroducmg changes, fiowever, this d1alect1cs is practxc'tlly
ur}l_mown, and it is this asmct)luch is the most~1gnoled ih-case of refo1 m-
‘projects, e o
¢ ' . . , .. ) ’_ -
,Onthe whole, it ‘would be 1mporf.ant to know better not’ on‘ii' the
aims (and th'tt 1s ‘probably tho most chfhgult prbblem), but '11so what is
possxble to accomphsh in any givenr s1tu.1txon and what are the tools that

would lead-us in the dircction really sought for,

-
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